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Introduction

Welcome to Get Ready for IELTS!

This exam preparation course has been specially designed to help pre-intermediate students working in an IELTS
band score of 3.5-4.5 to move up to an intermediate level so that they are ready for an IELTS preparation
Course.

The resources for students and teachers include:
Student’s Book with audio CD
Waorkbook

Online resources for teachers
¢ this Teacher's Guide with audio CD

The course follows a flipped learning approach, in which students do pre-class preparation in order to maximise
the usefulness of the time spent in class. According to Dr Paschalis Chliaras, writing in JATEFL Voices, |ssue 244,
two key features of the flipped learning approach are an increase in both students’ motivation to prepare for
class and their willingness to participate in class activities that encourage active learning. Here are the three
steps to the Get Ready for IELTS flipped learning approach.

Using the flipped learning approach

STEP 1 Pre-class preparation

Students prepare for their IELTS class with the language development exercises in the Workbook. By learning
vocabulary and grammar in advance, students can focus on developing the key skills and exam strategies for
passing the test in class.

STEP 2 Skills development

In class, students learn the skills they need for the exam through the Develop your exam skills exercises in the
Student’s Book. You can support your students as they work through the course.

STEP 3 Exam practice

Each unit in the Student’s Book contains realistic exam practice, which gives students the opportunity to practise
the skills they have been developing. The format of the Practice for the test sections for each skill follows the
actual exam and you can use this to check your students’ progress towards being ready for the test. This part of
the Student’'s Book can also be set as homework, giving you further flexibility.

Resources for students

Workbook

This contains all the pre-class preparation work for students with answer key. There are key grammar, vocabulary
and pronunciation exercises in every unit that build language skills and improve accuracy. A Punctuation guide

to help students improve their writing skills is also included. The audio for this component is included on the
Student’s Book CD (and on the Teacher's Guide CD) and the Audioscripts are provided at the back of the book.
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Student’s Book

Each of the 12 units in Get Ready for IELTS is topic based and covers commeaon themes that come up in the IELTS
exam. The language in the units is carefully graded to help students improve the four exam skills assessed in the
IELTS test: Listening, Reading, Speaking and Writing. Two regular features in the Student’s Book are the Exam

Information boxes containing explanations of what to expect in the exam and Exam tip boxes containing strategies
for succeeding in the exam.

At the end of each of the skills sections, students are given the opportunity to do some realistic exam practice
that allows them to implement the skills they have learned. This practice can also help you to assess your
students’ readiness for the exam, or for a higher level IELTS preparation course, This part can be done in class or
given as homewaork depending on time. At this level, students may find the exam practice quite challenging and
teachers should provide support and encouragement.

Audio for the Listening and Speaking exercises can be found on the accompanying CD. At the back of the book,
the Grammar guide provides clear explanations and examples of key language in use. References to this section
are included throughout the units. There are also a Practice test and the Audioscripts for this component at the
back of the book.

Resources for teachers

This guide provides:
* Clear and easy-to-follow lesson plans, explanations and instructions for getting the most out of classroom
time

= Spot check activities that you can use to check that the students have understood and retained the vocabulary
and grammar preparation they have done before class

= Extension activities to provide further practices

» Notes on typical mistakes students make and how to correct them

= Answers to the Student's Book exercises within the lesson plans for easy reference
* Model answers for Writing and Speaking exercises

» Audio for the Listening and Speaking exercises on the accompanying CD

= Photocopiable activities to accompany the Spot checks are available online on
www.nhantriviet.comygetreadyforielts

Number of hours

The course contains approximately 40-50 hours of classroom material, with an additional 50 hours of material
that can be offered as homewaork, or for consolidation or extension in class. This additional material provides a
high degree of flexibility for all classroom situations.

We hope you and your students enjoy using this course to ‘get ready’ for an IELTS preparation course.
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UNIT 1: FAMILY

Speaking: Talking about the
family

Student preparation for this dass: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: If you have not met your
students before, you may want to do the preparation
material for this unit in class.

Workbook language preparation

Focus: The purpose of these exercises is to introduce
language for talking about family: words for family
members and vocabulary for describing people;
introduce the pronunciation of /8/; and introduce
possessive adjectives.

Develop your exam skills (student's Book p. 8)

Focus: These exercises focus on Part 1 of the
Speaking test: Introduction and interview. Exercises 1

: Spot check 1

To check students’ recall of adjectives for describing
character, do the following activity.

1. Askstudents towrite three sentences describing
themselves using the adjectives in Exercise & in
the Workbook.

2. Putstudents in groups of 5-6 and designate one
member of each group to act as facilitator.

3. Facilitators gather their group's sentences,
shuffle them and, without giving away who
wrote them, read the sentences aloud.

4. The other group members listen and guess who
wrote each sentence.

' Spot check 2

To check students’ recall of possessive adjectives, do

the following activity.

1. Write your own responses to the questions in
Exercise 13 in the Workbook on the board,
leaving gaps in place of all of the possessive
adjectives.

2. Students work in pairs to fill in the gaps.

and 2 focus on understanding the examiner's '
instructions; Exercises 3-7 train students to practise m Exercise 1: Completing the examiner’s instructions
speaking effectively, to assess their own performance a) Goover the Exam information on Part 1 of the

and identify strategies for improvement.

If this is your first time with the class, explain how the
flipped classroom works. Point out that students will

Speaking test on page 8. Explain that Exercise 1isa
typical start to the Speaking test. Have students
waork in pairs to try to complete the gaps.

narmally do their own preparation for the class in b) Play the recording (track 01) and let students

their Workbooks. Be enthusiastic about the idea and
encourage students to see how it will benefit them:
they will enjoy their classes more if they come along
with some knowledge of the topic as well as an
understanding of the vocabulary and grammar. Then
work through the exercises with the class.

complete the exercise, When you check their
answers, find out what they had guessed
incorrectly. Encourage them to discuss why they
had different answers. Point out that it Is useful to
reflect on what they do in the classroom as this will
help them learn more quickly.

Answers

Introduction 1
1 Introduce the Student’s Book unit by getting [
students to talk about the pictures on pages 12 and

name 2 full name 3identification 4 family 5do
How 7country Bfriends 9live

15 in pairs. Ask them to try to describe some of the m Exercise 2: Matching the answer to a question
different families they can see. Elicit descriptions a) Have students guess which question they will hear

from students as a class.

answered. Then play the recording (track 02).

2 Ifstudents did the Workbook preparation before b) Elicit the question and then what they remember

the class, use one of the Spot checks to clarify their
understanding. You can use the other Spot check at
an appropriate time during the lesson. If they did the
preparation in the class, you can use the two Spot

about the answer. Encourage students to guess
what they are not sure about, pointing out once
again that this is part of the process of learning,

checks wh feel iate in this | Answer
urthe:ﬂ;mwrwu ik o ket s What does your father do?

m Exercise 3: Assessing a student’s response

a)

Put students in pairs and get them to discuss the
six ways of rating answers to exam questions,
While they are talking, go round checking their
understanding.
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b) Elicit what students think of the answer they heard
in the recording. Then play the recording (track 02)
again and ask them to rate the answers, Encourage
discussion during feedback.

ANSWers

1 Most is relevant, but some is not relevant: ‘He's very
kind to people.”

2 0K

3 at mormal speed

4 relevant: doctor, helps, people, hospital; not relevant:
kind to people

5 clear

B no errors

Exercise 4: Writing notes

a) Help students with note-taking by showing them
how to do it. Elicit information from different
students and write their responses in note form on
the board. Highlight words which are omitted in
notes, particularly articles and prepositions. Refer
students to the Grammar section: Possessive
‘s and 5 and Adjectives.

b) Students write their own notes. Once they have
finished, have them think about how they will use
them to speak in full sentences.

Exercise 5: Asking and answering

Have students work in pairs to ask and answer the
question. Listeners provide feedback using the six
guestions in Exercise 5. If they have mobile phones with
recarding facilities, have them record their responses.

Exercise 6: Improving an answer

Give students a few minutes to identify and practise at
least ane way of improving their response. Then have
them repeat their answer, recording it if possible. Ask
them to listen to their first and second attempts and
note any improvements. If they have Warkboaoks, they
can refer to the vocabulary, pronunciation and grammar
parts in the Speaking section.

Exercise 7: Talking freely

a) Highlight the Exam tip. Emphasize how important it
is for students to feel free to talk about anything as
long as it is relevant. Point out that if they would
prefer not to give real information about their
family, they can invent information. This is a useful
strategy if they don't know the words to explain
something about their family.

b) Hawve students practise answering one other
question from Exercise 1 following the same
procedure,

Extension activity (10-15 mins)

To provide further practice in answering Speaking test
Part 1 questions, do the following activity.
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1. Ask each student to come up with as many
questions as they can for one of the following
topics: your country, your family, your hobbies, your
studies or your work.

2. Have students stand up and circulate, asking each
other their questions. Instruct them to change
partners every minute,

Practice for the test (20~30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tip in the unit.

Exercise 1

Model answers

1 m from Dubal. It's in the United Arab Emirates.

2 No, it's a small family. I'm an only child. There’s just me,
my parents and my grandmother.

3 My mother is a manager in an office.

4 Yes, we live in a big flat in the centre of the city.

Exercise 2

Questions

What do you do?

How would you describe yvour famihy?
Who is important to you in your family?

Maodel answers

1 I'm a teacher. | work in a language schoaol.

2 Wy family is large. | have got two brothers and three
sisters. My parents have got lots of brothers and sisters too.
3 My father is important to me. He works every day, but
he always helps me with my studies. We like going for
walks together.

Listening: Doing a presentation

Student preparation for this class: Have students
complete the Workbook voecabulary praparation
exercises at home before the lesson begins.

Teacher preparation: None

Workbook vocabulary preparation

Focus: The purpose of these exercises is to introduce
vocabulary relating to academic presentations; train
students to recognize word stress and parts of
speech: and practise sorting words into vocabulary
groups.

Develop your exam skills (Student’s Book p. 10)

Focus: These exercises focus on Section 3 of the
Listening test. They train students to identify future
plans and stages in a presentation. Students practise
answering a variety of gquestion types: multiple
choice, note completion, diagram labelling and
sentence completion.



Introduction
Use one of the Spot checks to clarify students’
understanding of the Workbook vocabulary preparation.
You can use the other 5pot check at an appropriate time
during the lesson.

' Spot check 1
To reinforce students’ awareness of word stress and
how it relates to parts of speech, ask them to work in
pairs and look at the answer key to Exercise 3 in the
Workbook and then identify any patterns.

(Possible answers: nouns ending in -Hon are stressed
on the penultimate syllable, Two-syllable verbs are
often stressed on the last syllable, e.g. present; two-
syllable nouns are often stressed on the first syllable,

e.g. present.)

| Spot check 2

To reinforce how to learn wonds in vocabulary groups,
do the following activity.

1. Askeach student to come up with a word (any
word) and either write it on the board
themselves ar say it aloud for you to write.

2. Have students work in groups of three to sort the
words into categories.

@ Exercise 1: Answering multiple-choice questions

a) Goover the Exam infermation on page 10 and the
Exam tips. Highlight the impartance of identifying
the names of individual speakers as this then makes
it much easier to identify what each one is saying,
their opinions, etc. Ask follow-up questions about
the second Exam tip, 2.8

What makes multiple-choice questions difficult?
What strotegies can you use to help?

b} Introduce the topic of the recording. Point out that
group presentations are commaon in academic
study. Ask:

Have you ever hod to prepare a group project?
What do yvou have to do to prepare a presentation?

c) Give students a minute to read the questions. Then
play the recording (track 04) and check answers.
You may want to refer students to the Grammar
section: Talking about future arrangements.

ARSwWiars
i1b 2b 3a 4b

{E} Exercise 2: Completing notes

a]  Highlight the instruction to write no more than two
words or a number. Give students a minute to read
the notes and predict the kind of words they will hear.

b) Play the recording (track 05). Pair students up to
check their answers,

Answers
1acomparison 28 /feight 3similar 4 different

{#) Exercise 3: Labelling a slide

Follow a similar procedure to the one in Exercise 2.

Answers
1title box 2 bullet points 3 image(s)

_m Exercise 4: Choosing multiple answers

a) Draw students’ attention to the Exam tip. Then give
therm a minute to read the options in Exercise 4,

b) Play the recording (track 07) and have them
complete the exercise.

AnRSWers
ae

Extension activity (60 mins)
This activity can be assigned for homework. Ask students
to work individually or in small groups to prepare a
presentation about families. In the next class, have
students present their information informally to each
other. If they have access to PowerPoint and a laptop,
have them create some slides for their presentation.

I Practice for the test (30 mins)

This can be done in class as pairwark or assigned for

homework. Remind students to look back at the Exam
tips in the unit.

Answers

1b 2c 3b 4b 5Advantages 6 Accidents
7 Suggestions 87 fseven minutes 92/ two minutes
10 same style

Reading: Family structures

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: Download and print out Spot
check definitions and answer cards. Then cut up as
shown. You will need one set of cards and definitions
per group of four. {15 mins)
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Workbook vocabulary preparation

Focus: The purpose of these exercises is to introduce
words to talk about families and family structures.

Develop your exam skills (Student's Book p. 12)

Focus: These exercises introduce students to
True / Faolse / Not Given questions and help them
develop their reading speed.

Introduction

Use the Spot check to clarify students’ understanding of
the Workbook vocabulary preparation.

Spot check

To reinforce vocabulary related to the family, do the
following activity.

1. Putstudents in teams of four.

2. Place the set of cards with the definitions of the
words from the Workbook vocabulary
preparation in front of one team, face up. Place
the set of cards with the words in front of
another team, face up.

3. One team starts by reading out their first definition.
The other team chooses the appropriate word or
phrase fram the cards in front of them. If it is
comect, they turn the card face down; ifitis
incorrect, the other team takes the card from them.

4, The ‘definition’ team then reads out their next
definition and the game continues until all
twelve definitions have been used.

5. Any cards that have been taken hostage’ by the
opposing team have to be defined in order to be
kept: the teams swap their lists of definitions and
each team attempts to define their "hostage”
cards. If they cannot do this, they have to hand
them back. The team with the most cards at the
end of the game wins.

Mote: If there is any disagreement about whether a
| definition is correct, the teacher’s decision is final.

Exercise 1: Answering True /Not Given questions

a) Goover the Exam information on True / False / Not
Given answers. Highlight to students the importance
of using information from the text and not making
use of their own knowledge. Emphasize that this is a
reading exercise.

b} This exercise raises awareness of when it is necessary
to choose the option NOT GIVEN; there are no false
options. It will be helpful if you remind students of
this type of activity throughout the course.

¢}  Ask students to do the exercise individually and
then compare their answers in pairs. During
feedback, talk about which questions give full
information and which ones invelve speculation.
You may then want to refer students to the
Grammar section: Direct and indirect guestions in
the present and past.

12 UNIT1 FAMILY

Answers
1+ 2HOTGIVEN 3 NOTGIVEN 4+ 5MNOTGIVEN
Bv

Exercise 2: Answering True / False / Not Given

questions

a) Have students do the exercise following the
instructions in the book and then compare their
answers in pairs. Explain that this exercise is
preparation for the timed reading task in Exercise 3.

b) Deal with any issues that arise during class
feedback. Refer to the Grammar section: Verbs for
talking obout habils ond engoing situations.

AnSwWers

1FALSE 2TRUE 3NOTGIVEN 4 MOTGIVEM
S NOTGIVEN GTRUE 7TMNOTGIVEN BTRUE
9 FALSE

Exercise 3: Talking about family structures

a) Have students work in groups and discuss what they
have learnt about families in different cultures.
Point out that it is important to take an interest in
the information they read in the exam questions as
it will help them understand the topic better and
answer fulure questions.

b) Aska few questions about the infermation in
Exercises 1 and 2, e.g.

What is @ nuclear family?

What are the advantages of having many brothers
and sisters?

Exercises 4 and 5: Skimming and scanning

a} Focus onthe Exam tip and have students read about
skimming and scanning. Elicit the difference and
discuss why these techniques are important.

b} Have students read Part 1 of the text using one of
the techniques and then answer the questions.
Point out that for these questions it is useful to scan
for the words for parts of the world, e.g. North
America and northern Evrope and other parts of the
world. Having found these phrases, students might
need to read in detail.

¢} Students then do the same for Part 2. Have them
compare answers and discuss any improvement in
their reading speed for Part 2. Ask them about what
prevents them reading quickly; a common problem
is reading sentences or sections twice, Share ideas
on what helps students read faster.



Answers

Part 1

Paragraph 1: TRUE Paragraph 2: FALSE
Paragraph 3: FALSE

Part 2
Paragraph 1: FALSE Paragraph 2: TRUE
Paragraph 3: NOT GIVEN

Extension activity (40 mins)

To provide further practice in answering True / False /
Naot Given questions, have students write similar
questions for each other,

1. Put students in groups of 3-4 and have them look at
one of the texts in Practice for the test in Units
2-10 [a different text for each group).

2. Have students read their text and devise True / False /

Not Given questions, one question for each paragraph.

They should think carefully about the wording of
each question,

3. Have groups swap reading texts and questions. See
which group can correctly answer all the questions
fastest.

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homewark. Remind students to look back at the Exam
tips in the unit,

Answers
1TRUE 2NOTGIVEN 3NOTGIVEN 4FALSE
STRUE GFALSE 7TRUE 8TRUE

Writing: Family and society

Student preparation for this class: Have students

complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: Download and print out the
Spot check 2 handout and cut out the modal verbs
and sentences. Make one set for each group of 3-4
students. (15 mins)

Workbook language preparation

Focus: The purpose of these exercises is to practise
spelling words for family relationships; introduce a
range of modals; and introduce the use of modals to
indicate the strength of opinion.

Develop your exam skills (Student's Book p. 15)

Focus: These exercises focus on writing a Task 2 essay.
Exercises 1-3 provide information about the structure
of individual paragraphs and practice in writing them;
Exercises 4-6 provide practice in structuring muitiple
paragraphs within an essay.

Introduction
Use onie of the Spot checks to clarify students’
understanding of the Workbook language preparation.
You can use the other Spot check at an appropriate time
during the lesson.

 Spot check 1

To check students’ ability to recall and spell words for '
family relationships, do the following activity.

1. 'Write the eight words from Exercise 1 in the
Workbook on the board with gaps as follows:

mot__ .d _ ter,__ _ndm__ e,
m_th__-indl__,gr__ds_n,_ath_ _,__n,
p_r__t_

2. Give definitions of the words in random order,
e.g. the mother of your parents, your father's
wife, Students respond by completing the words.

3. Ask students to use the words on the board to
make four more words for family relationships,
e.g. father-in-low - parents-in-law, grandfather -
granddaughter.

4. Putstudents in groups of 34, Have them tell
each other names of family members using the
language in Exercise 1 in the Workbook,

e.g. My grondmother’s nome is Lora.

~ Spot check 2

To check students’ understanding of the use of modal |
wvierbs to express possibility, necessity and opinion, do
the following activity.

1. Putstudentsin groups of 3—4. Give one set of the
Spot check 2 handout (cards with modal verbs
and cards with sentences) to each group.

2. Groups match all six modals to the sentences =
only one option is allowed for each card.
(Answers: 1 should 2 might 3 don't need to
4 mustn't 5 need to 6 will)

3. Encourage groups to discuss different options
and clarify any issues during feedback, e.g. a
student might say: My friend’s young children
will go to university rather than might go. There
is also a fine difference between the use of
should and need to: should is a general obligation
while need to implies that something is
necessary in order to have a good outcome,

Exercise 1: Understanding the structure of a

paragraph

a) Read the Exam information to students, clarifying
anything you feel necessary as you read. Ask
students why it is important to follow a standard
structure. Point out that to succeed in IELTS, they
must do what the examiners require.

UNIT 1 FAMILY 13



b) Askstudents to read the example of a good
paragraph, ignoring the underlined phrases, and
answer the question. They should think about
whether they agree or disagree with the author,
Elicit opinions. Refer to the Grammar section:
Talking about possibility.

c]  Ask: What might hoppen to children who don't hove
love and support from their parents?

Have students find an example in the text. Then

have them identify the three underlined parts of the

text and the function of each one.

Exercise 2: Showing understanding of paragraph
structure

Have students answer the six True / Folse questions to
check their understanding of paragraph structure. Deal
with any issues that arise,

Answers
1F 2T 3T 4F 5F 6T

Exercise 3: Assessing three paragraphs

a)  Ask students to work individually and decide which
paragraph follows the rules in Exercise 1. Tell them
to put a tick against anything that follows the rules
and a cross against anything that breaks the rules.

b} Hawe students check their answers in pairs.
Highlight the phrase at the beginning of Paragraph
C: Rules are important (for children). Prompt
students to produce different ways of saying this
and write their ideas on the board, e.g.

Children need (to be taught) rules.
Parents should teach their children rules.
It is important for children ta learn rules.

Refer to the Grammar section: Modal verbs for
ability and First conditional for possibility.

Answers

Paragraph A follows the rules in Exercise 1.

Paragraph B uses definite language, e.g. children will be
really terrible, rules must be taught. The sentence
containing the main idea is at the end of the paragraph.
Paragraph C contains more than one main idea (rules,
morals and social skills) and the ideas supporting the
main idea aren't clear.

Exercise 4: Beginning a paragraph

a) Gothrough the Exam tip. Give students a few
minutes to discuss whether this advice follows on
from what they learnt in Exercises 1 and 2.

b) Introduce Exercise 4 by pointing out that each

sentence can start with an opinion like the ones they

wrote on the board in Exercise 3. Have students
read the first paragraph to see how the first
sentence summarizes it.

¢} Students complete paragraphs 2=4 in the same way
and then check their answers in pairs.
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Sugpested answers

2 Women should stay at home to care for the children
and their home.

3 It is impaortant for children to grow up with brothers
and sisters. / Parents should have more than one child.
4 Children should not help with housework.

Exercise 5: Ordering paragraphs

a}) Students read the essay question. Check their
understanding of what it is asking them to do.

b) Draw attention to the Exam tip. Point out that this
will help them identify the introduction. Before they
do the exercise, tell students to think clearly about
the reasons for their choice and be ready to explain
them. They then do the exercise individually and
check their answers in pairs,

Answers
Paragraph 1: ¢ Paragraph 2:d Paragraph 3: b
Paragraph 4: a

Exercise 6: Matching definitions of paragraph

functions

a) Tell students to think carefully about the definitions
of different paragraph functions while doing the
exercise. They can then use some of the language
themselves when checking in pairs.

b) Do feedback as a class to provide a further
opportunity to use the language of explanation.

Answers

1 The introduction: 3 2 The main body: ¢ 3 The conclusion: b

Extension activity (30 mins)
Have students look back at an essay they have already
written and see if it can be divided into paragraphs in the
same way as the structure they have looked at.
Alternatively, use one essay that a student has already
written that would be suitable for such a task and have
all students work on it.

Practice for the test (60 mins)

This can be done in class or assigned for homework.
Suggest that students spend up to 60 minutes on the
task to allow them to develop the skills they need to
produce good-guality work, As students become more
proficient, the amount of time they spend on practice
exam tasks can be gradually reduced until they can
complete the work within the time allotted in the exam.



Task 2

Maodel answer

Some people say that children should always follow their
parents’ advice; others claim that this is not always right.
| believe that children should follow their parents’ advice
when they are young, but they should become maore
independent when they are older.

Young children do not know the difference between right
and wrong, and a parent is the best person to teach
therm this. For example, young children do not know that
it is wrong to take things that do not belong to them.
Parents can also teach childrem about dangers, both in
the home and outside.

However, when children grow older, they should pay less
attention to their parents. This is because parents might
tell a child which career to choose, and this should be the
child’s decision. Parents sometimes want to tell their
children how to live, but when they are grown up, they
can decide for themselves. If a child does not make their
own decisions, they might grow up to be less
independent and strong.

In conclusion, parents need to give young children advice
on morals and safety, but not on how to live when they
are older.
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UNIT 2: LEISURE

Listening: Hobbies, sports and
interests

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: For the vocabulary Spot checks,
create cards with vocabulary items from Exercises 1
and 2 in the Warkbook written on them (one item
per card), sufficient for students to work in groups of
three. See Spot check 1 and Spot check 2 for more
information. (15 mins)

Workbook vocabulary preparation

Focus: The purpose of the exercises is to introduce
vocabulary related to hobbies, interests and sports;
train students to listen to activities with a focus on
spelling; and focus on identifying words which sound
the same but are spelt differenthy.

Develop your exam skills (student's Book p. 18)

Focus: These exercises train students to complete

tables and forms for the Listening test; they also focus

on the differences in pronunciation between /If and
frf, and fp/ and fb/.

Introduction
1 Introduce the unit by getting students to talk about
the pictures on pages 21 and 24 in pairs. Ask them
to discuss what they can see and how it relates to
the unit topic of Leisure and the Listening section,

Hobbies, sports ond interests, Elicit information from

students and clarify the difference in meaning
between hobbies, sports and interests.

2 Use one of the Spot checks to clarify students’
understanding of the Workbook vocabulary
preparation. You can use the other Spot check at an
appropriate time during the lesson.

: Spot check 1
To reinforce the vocabulary related to hobbies,

interests and sports, have students talk about the
ones that they like and dislike.

1. Review or pre-teach sentence stems for talking
about likes and dislikes, e.g. 'm really keen on ...,
i find ... fun / exciting / boring.

2.  Putstudents in groups of three. Place face down
one set of cards with the hobbies f interests /
sports vocabulary on them.

3. Players take it inturns to pick a card and make a
full sentence that includes the name of the
activity and whether they like it or not, e.g. 'm
not very keen on listening to music.
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4. Monitor the activity, making a note of mistakes
you hear.

5. Write mistakes you heard on the board without
saying who made them and put students in pairs
to get thiem to correct the mistakes,

- 6. Check the corrections with the whole class.

: Spot check 2

To reinforce the terms hobby, interest and sport, play
snap’ with the same cards you used in 5pot check 1.

1. Review the words hobby, interest and sport. Put
students in groups of three, Place face down one
set of cards with the hobbies [interests [ sports
vocabulary on them.

2. Students take it in turns to pick a card and turn it

over quickly, putting it face up on the table so
EVETYOnEe can see it.

3. Students immediately say one of the three words
(hobby, interest ar sport) that is appropriate to
the word.

4,  The student who says the correct word first
keeps the card. Play continues.

5. The student with the most cards at the end wins.

m Exercise 1: Words with similar sounds

a) Draw students” attention to the Exam tip. Write the
words right and light on the board next to each
other and say them aloud, pointing to each one as
you do so. Do the same for pat and bat.

b) Let students look at the pairs of words in Exercise 1
and have them say the words quietly to themselves
to prepare them to hear the difference.,

¢) Play the recarding (track 11) twice before letting
them compare their answers in pairs.,

1fry 2pray 3lead 4blade Scorrect 6 play
Tread EBfly 9played 10 collect

{‘?} Exercise 2: |dentifying words in conversations

a) Ask students to guess which words in item 1 might
be heard in the context of habbies, e.g. flying could
be heard in connection with fiying a plane, frving in
connection with cooking. Remind them that they
should always try to predict what they are going to
hear.
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